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Reading task is important to be presented following a reading text in a 
course book to help students develop their competences in 
comprehending the text. This research aims to investigate the components 
of cognitive domain employed in reading task on English for midwifery 
students coursebooks and the adjustments that were made by the English 
teachers to the tasks in order to cater for higher order thinking process in 
the classroom. This research was a mixed method design which included 
qualitative and quantitative design. The object of this research was three 
English for midwifery students coursebooks. Three English teachers who 
teach English for midwifery students at Politekes LubukLinggau were also 
as the respondents of this research.The instruments of this research were 
identifying checklist of component of cognitive domain based on revised 
Bloom Taxonomy and the interview.  The findings revealed that; (1)  the 
components of cognitive domain found in English for Midwifery students 
textbooks were remembering, understanding, applying, analyzing, 
evaluating, and creating; (2) there were three adjustments that were made 
by the English teachers for the tasks in order to cater for higher order 
thinking process in the classroom. First, the teachers modify the questions 
based on the passage from other teaching material, second the teachers 
create some questions which included higher level of thinking based on 
the passage that has been read before, and third the teachers give some 
projects to the students. In conclusion, the components of cognitive 
domain found in English for Midwifery students textbooks were 
remembering (72,5%), understanding (17,0%), applying (0,9%), analyzing 
(8,3%), evaluating (0,5%), and creating (0,9%) and there were three 
adjustments that were made by the English teachers for the tasks in order 
to cater for higher order thinking process in the classroom. It can be 
assumed that English for Midwifery students coursebooks focus more on 
working skill rather than language ability. To suggest, the English teachers 
may offer various kinds of reading questions that require students to 
practice higher-order thinking. Since the reading questions within the 
textbook overemphasize the category of remembering component. 
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ABSTRAK 
   
Tugas membaca penting ditampilkan mengikuti sebuah teks membaca 
dalam sebuah buku untuk membantu siswa mengembangkan kompetensi 
mereka dalam memahami teks. Penelitian ini bertujuan untuk 
menginvestigasi komponen dari ranah kognitif dalam tugas membaca 
pada buku bahasa Inggris untuk mahasiswa kebidanan dan upaya guru 
bahasa Inggris terhadap tugas agar meningkatkan proses kemampuan 
berpikir yang lebih tinggi di dalam kelas. Objek penelitian ini, yaitu tiga 
buku bahasa Inggris untuk mahasiswa kebidanan. Pertama adalah 
“Professional English in Midwifery” (Leo A. Pamudya), kedua adalah 
“English for Midwifery Students” (Leonard Oley, Euis Nina Herlina, 
Nyoman Sudja, danTarida M. Surya Manurung), dan ketiga adalah 
“English for Midwives” (Annie Perwata and Aniek Maryunani). Tiga guru 
bahasa Inggris kebidanan di Politekes LubukLinggau sebagai responden 
penelitian ini. Instrument penelitian ini, yaitu ceklis ranah kognitif dan 
wawancara. Hasil penelitian ini menunjukkan bahwa; (1) komponen ranah 
kognitif yang ditemukan dalam buku Bahasa Inggris untuk kebidanan yaitu 
mengingat, memahami, mengaplikasi, menganalisis, mengevaluasi, dan 
menciptakan; (2) terdapat tiga upaya yang dibuat guru agar meningkatkan 
proses kemampuan berpikir yang lebih tinggi di dalam kelas, yaitu 
pertama guru memodifikasi pertanyaan berdasarkan teks bacaan dari 
materi mengajar lainnya, kedua guru membuat bebrapa pertanyaan yang 
termasuk dalam proses pemikiran yang lebih tinggi berdasarkan bacaan 
yang telah dibaca sebelumnya, dan ketiga guru memberikan beberapa 
proyek kepada siswa. Kesimpulannya, komponen ranah kognitif yang 
ditemukan di dalam buku bahasa Inggris untuk kebidanan yaitu mengingat 
(72,5%), memahami (17,0%), mengaplikasi (0,9%), menganalisis (8,3%), 
mengevaluasi (0,5%), dan menciptakan (0,9%). Terdapat tiga upaya yang 
dibuat guru agar meningkatkan proses kemampuan berpikir yang lebih 
tinggi di dalam kelas. Sebagai saran, guru bahasa Inggris dapat 
memberikan beragam jenis pertanyaan pemahaman membaca lainnya 
yang menuntut siswa untuk melatih kemampuan berpikir yang lebih tinggi. 
Hal itu karena pertanyaan pemahaman membaca di dalam buku 
didominasi dengan komponen mengingat saja.  
 
Kata kunci: Revised Bloom Taxonomy, Tugas Membaca, Bahasa 
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In this chapter, the researcher described the background, the research 
questions, and the objective of the research. The researcher also 
introduces the significance of the research and definition of the key terms.  
 
1.1 Background  
English is an international language and its importance causes 
people to use it around of the world. It just not learn at general school but 
also for ESP  or English for specific purposes.  According to Dudley-Evans 
and St. John (1998), the countries in which English is considered as a 
foreign language not as a second language, the main and the only source 
of English is ESP classroom. Additionally,  According to Riazi (2003), in 
second or foreign language contexts, after teachers textbook is the 
prominent factor. Therefore, one of the factors that can be helpful in 
designing ESP courses is provided by course book analysis and 
evaluation. In short, English second and foreign language for ESP had 
different source of course book. It has been designed based on the same 
purposes such as medicine or engineering, nurse and so on.   
Acccording to Wiliam (2004) the reading task is both a practice and 
an assessment tool. It is based on some fundamental principles: reading 
is a skill that is refined through practice; it is not a passive act. students 
will become more resilient readers through regular practice of reading 
and reflecting on their reading, resilience can be developed by providing 




critically to a text (rather than „from the gut‟), giving regular, formative 
feedback on student responses will engage and motive students to read 
and write regularly students will develop tools and skills for critical 
analysis through the cumulative build up of short responses throughout 
the semester, this cumulative knowledge will enhance their ability to 
apply critical concepts to texts, and to make meaningful connections 
between texts, and through practice, students will develop skills for 
reading more quickly and also more thoughtfully. 
Reading task  is important to be presented following a reading text 
in a course book to help students develop their competences in 
comprehending the text. In addition, considering the psychological factor 
of the students, the students be able to comprehend the reading text 
critically. The reading task evaluated are only reading exercises in the  
course books. The reading exercises presented in the course book should 
guide the students to be able to critically comprehend a text as suggested 
by the English syllabus of Midwifery Academic. The students who 
achieved the indicators were considered succeed to achieve the basic 
competence in learning English.  
However, there are some criteria of a good coursebook that an 
instructor should consider. According to Harmer (1988) a good 
coursebook often contain lively and interesting material; it provides a 
sensible progression of language items, clearly showing what has to be 
learnt and in some cases, summarizing what has been studied so that 
students can revise grammatical and functional points that they have been 
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concentrating. Those criteria are useful to produce qualified students who 
can achieve the target in teaching plan. 
Bloom‟s Taxonomy can be used in  educational objective to select a 
criterion of good task in a coursebook. Bloom‟s Taxonomy is a framework, 
which has some categories. These categories are one of basic principles 
in the taxonomy itself (Anderson, Krathwohl, 2001). As Parera (1983) said 
that Bloom‟s Taxonomy could help English teachers in determining or 
choosing learning materials by analysing the tasks given. Original Bloom‟s 
taxonomy only contains a dimension, but in the new revision of the 
taxonomy contains two dimensions. Those two are cognitive domain and 
knowledge domain. Interrelation between those two dimensions is called 
the Table of Taxonomy (Anderson and Krathwohl, 2001). The original 
Blooms‟ Taxonomy consist of six level of thinking, includes knowledge, 
comprehension, application, analysis, synthesis and evaluation. In the 
Revised Blooms‟ Taxonomy  also consists of six level of thinking but 
knowledge changes into remembering, comprehension changes into 
understanding, synthesis changes into evaluating, evaluation changes into 
creating. 
There are some previous studies which related to this research, first 
a study from Noprika (2006) who had conducted research, which aimed to 
find out the Reading Tasks in English Textbooks for Junior High School 
Published by Erlangga by Using Cognitive Domain of Bloom‟s Taxonomy. 
The result of this research shows that the highest percentage for all series 
were comprehension. The percentage of reading task for the first book 
18 
 
was 55.1%, for the second book was 53.8%, and for the third book was 
59.1%. The highest-level evaluation was not applied in all three books 
series.  
Second, a study from Anggraeni (2013) who investigated about The 
Analysis of Reading Questions Based on Revised Bloom‟s Taxonomy in 
English Textbooks for Senior High Schools Grade X. This study was 
intended to describe the question forms and the categories of reading 
questions based on Revised Bloom‟s Taxonomy as the widely used 
taxonomy in education. The results of this study were divided into three 
parts. The first dealt with the question forms in both textbooks. The second 
part was Revised Bloom‟s taxonomy categories found. The third part was 
the frequency of Revised Bloom‟s Taxonomy categories in each 
monologue text. This study found that the questions in the low levels of 
thinking (remembering, understanding, and applying) were dominant, 
while the questions in the high levels of thinking (analyzing, evaluating, 
and creating) were limited.  
All of the previous studies above analyzed about the reading task 
based on revised Bloom‟s taxonomy on textbook for junior and senior high 
school students. However, this research will analyze the reading task on 




1.2 Research Question  
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Based on the background that has been explained above, there two 
questions that arise in this research. Those were: 
1. What are the components of cognitive domain employed in reading 
task on English for midwifery students coursebooks? 
2. What adjustments were made by the English teachers to the tasks 
in order to cater for higher order thinking process in the classroom?  
 
1.3 Objective of the Research  
Based on the research questions, the objectives of this research 
were: 
1. To investigate the components of cognitive domain employed in 
reading task on English for midwifery students coursebooks. 
2. To investigate the adjustments that were made by the English 
teachers to the tasks in order to cater for higher order thinking 
process in the classroom. 
 
1.4 Limitation of the research  
The researcher delimits this study just on the reading task which 
was found on three English for midwifery students coursebooks. The first 
was “Professional English in Midwifery”  (2004) by Leo A. Pamudya, the 
second was “English for Midwifery Students” (2002) by Leonard Oley, Euis 
Nina Herlina, Nyoman Sudja, and Tarida M. Surya Manurung, and the 
third was “English for Midwives” (2008) by Annie Perwata and Aniek 
Maryunani. 
 
1.5 Significance of the Research 
The researcher hopes that the study is useful for English teachers 
in using textbooks as teaching materials more efficient in order to choose 
the appropriate task for the students based on the cognitive domain of 
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Revised Bloom‟s Taxonomy. English teachers are able to make a good 
assessment or task communicatively contain higher order of thinking to 
develop student‟s critical thinking. 
 
1.6. Definition of Key Terms 
1. English Course Book are undoubtedly the most popular teaching 
materials used in parent language classes.  Therefore, it is highly 
significant that textbook included the essential elements of English 
language and cultures and that they correspond to leaners‟ need, 
cultural background, and level of linguistic proficiency. Accordingly, it is 
vitally important to help teacher choose the most appropriate ones for 
their classes.  (Biljana B. Radic Bojanic, 2016)  
2. Task is a learner‟s activity that has purposes to apply the target 
language in achieving language targeted, it is representated by 
instruction. Task refers questioning instructions and each of task and 
question has task items and question items.   
3.  A cognitive domain is a level of cognitive process, which consists of 
six components (Remembering, understanding, applying, analyzing, 
evaluating, and creating).  
4. Revised Bloom’s Taxonomy is a framework for classifying statements 
of what we expect or intend students to learn as the result of 
instructions which are proposed by Bloom and revised by Anderson and 
Krathwohl. 
5. Midwifery Coursebook is English teaching and learning material which 
only focuses for midwifery students. in this research, the researcher 
used three three English for midwifery students coursebooks. The first 
was “Professional English in Midwifery” (2004) by Leo A. Pamudya, the 
second was “English for Midwifery Students” (2002) by Leonard Oley, 
Euis Nina Herlina, Nyoman Sudja, and Tarida M. Surya Manurung, and 















This chapter discussed about some theory and previous research findings 
related to this research. The concept of reading task and revised Bloom‟s 
Taxonomy were explained more in this chapter.  
 
2.1 English For Spesific Purposes (ESP)  
2.1.1 Definition of  English For Spesific Purposes (ESP)  
ESP is a term that refers to teaching or studying English for a 
particular career (like a law medicine) or for business in general 
(international lecturer training organization). There is specific reason for 
which English is learned. Robinson has defined it as teaching of English to 
the learners who have specific goals and purposes (Robinson, 2013).  So 
English for specific purpose has specific subject, there is a reason or 
function why some one choose to learn English based on their study or 
job. At the basis of ESP comes the concept of teaching, they focus on 
students need‟s in a specific context. 
2.1.2 Kind of English for specific Purpose (ESP) 
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Some experts define kind of English for specific purpose, some of 
them are Kennedy and Bolitho (1984) who stated that there were two 
types of English for specific purpose, they are as follow:   
1) Reading Task English for Occupational Purposes (EOP) EOP is taught 
in such a situation in which learners need to use English as part of their 
work or profession Kennedy and Bolitho (1984), There will be 
differences in such courses depending on whether the learners are 
learning English before; during or after the time they are being trained in 
their job or profession. 
2) EOP includes English for Professional Purposes (English for Medical 
Purposes, English for Business Purposes – EBP) and English for 
Vocational Purposes (Pre-vocational English and Vocational English) in 
EAP, EST has be Recently n the main area, the academic study of 
business, finance, banking, economics has become increasingly 
important especially Masters in Business Administration (MBA) courses 
and  EOP refers to English for professional purposes in administration, 
medicine, law and stannual atee Association of Lecturer Education in 
Europe Association of Lecturer Education in Europe conference 
business, and vocational purposes for non-professionals in work 
(language of training for specific trades or occupations) or pre-work 
situations (concerned with finding a job and interview skills) 
In short, There were some different of EOP and EVP.  EOP refers 
to English for professional purposes in administration, medicine, law and 
vocational purposes for non-professionals in work (language of training for 
specific trades or occupations) or pre-work situations for finding the work. 
English for Academic Purposes EAP is taught generally within educational 
institutions to students requiring English in their studies. The language 
taught may be based on particular disciplines at higher levels of education 
when the student is specializing (in study) or intends to specialize (pre-
study) in a particular subject. (Bracaj, 2014) 
2.2 Course book 




According to Oxford Advanced Learner‟s Dictionary, a course book 
is defined as “a book that teaches a particular subject and that is used 
especially in schools and colleges” (OALD, 2000). In accordance with the 
given definition, EFL course book aim at providing learners with necessary 
knowledge, language skills and information about English speaking 
countries and preparing them for interaction with people from foreign 
countries and of different cultural backgrounds. Course book usually 
combine contemporary and traditional approaches to language teaching. 
They incorporate concepts such as „learner development‟, a „task-based 
methodology‟, and „cross-curricular themes‟ while providing a grammar 
framework and a thorough practice of vocabulary, grammatical structures 
and functions (Hutchinson & Gault, 2009).  
Cortazzi and Jin (1999) refer to a course book as a teacher, a map, 
a resource, a trainer and an authority. As a teacher, a course book gives 
students relevant information about grammar and vocabulary, as well as 
English speaking countries and their cultures. As a map, it shows an 
outline of linguistic and cultural elements as a structured programme and it 
guides students and teachers to follow the steps taken in previous 
lessons. A course book is viewed as a resource as it contains a set of 
materials and activities available to the teacher from which one can 
choose. It can also be a trainer for novice teachers who need valuable 
instructions, support and guidance. As an authority, a course book is seen 
as valid, reliable, written by experts and authorized by important 
publishers or ministries of education. 
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2.2.2 Advantages And Disadvantages Of Using Course book EFL  
Course book  cause a number of reactions, which often oscillate 
between two extremes, representing arguments and counterarguments for 
course book usage in the classroom. Well-known linguists and authors 
such as Sheldon (1988), Hutchinson and Torres (1994), Cunningsworth 
(1995), Cortazzi and Jin (1999) and others share the opinion that course 
book are necessary tools for language teaching and learning. On the one 
hand, they help students improve their language skills, learn about the 
subject content, and become familiarized with the cultures and way of life 
of people from foreign countries. On the other hand, course book can help 
teachers as well, serving as a teaching programme and a support for less 
experienced ones to gain confidence, test new methodologies, and 
become aware of the pedagogical issues. 
In addition to the above mentioned groups of linguists, there are a 
number of authors whose attitude towards course book usage lies 
somewhere between the two extremes (e.g. O‟Neill, 1982; Prodro-mou, 
1988). They claim that course book represent merely a framework for 
one‟s teaching, which can be reinforced by additional materials based on 
the needs and preferences of a specific group of students. 
The majority of teachers feel secure using a course book as a basis 
for their lesson plans. They consider it convenient to have a text-book as a 
teaching aid since the texts and tasks provide a sense of security about 
what should be taught in class. Course book and instructional materials 
should aim at raising novice teachers‟ awareness of pedagogical issues. 
Less experienced teachers can use the course book as a framework of 
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reference as they slowly become more attentive to individual student 
needs. With time they can introduce more variety in the materials they use 
and the techniques they employ. According to Eisner (1987), not only does 
a course book define a considerable amount of the content, arrangement 
and aims of the curriculum, but it also influences the way in which certain 
topics are presented.  
Most teachers have traditionally been taught to view a course book 
as an end product, instead of a starting point for their teaching. According 
to O‟Neill (1982), course book provide only a core or a base of materials, a 
jumping-off point for a teacher and their class. They can serve as a 
grammatical and functional framework which leaves enough space for 
improvization, adaptation and a spontaneous and creative interaction in 
the classroom. Using a course book reduces the chance of gaps in 
learning and the learner is always certain where the course is going, since 
there is a clear structure from the beginning to the end. In Harmer‟s view 
(2001), course book are merely proposals for action, not instructions for 
use. Teachers should look at the proposals and decide whether they 
agree with them or not. 
2.2.3 Reasons For Course book Analysis 
Course book analysis can be carried out in two directions: the 
analysis of selected course book in order to determine whether they are 
suitable or not for classroom usage, i.e. predictive analysis, and the 
analysis of course book that are already in use, i.e. retrospective analysis 
(Skopinskaja, 2003). Using a slightly different terminology, Cunningsworth 
(1995) describes how course book can be evaluated for potential and for 
26 
 
suitability. In the first case, the course book is assessed according to a 
predefined set of criteria, but without any particular learners or courses in 
mind. This approach is more frequent when a new course book is 
published and may result in book reviews being written. However, since 
class-room situations introduce many unknown elements and require 
constant adapting on the side of the teacher, this type of analysis has its 
flaws as the course book cannot be matched to a particular class or group 
of students.  
On the other hand, the evaluation of text-books for suitability is 
always done with a certain audience in mind. In this case, as 
Cunningsworth (1995) stipulates, there are very specific learning 
objectives, learners‟ backgrounds, resources available, etc. In practice, it 
can be said that both types of analysis are done equally frequently and 
sometimes the same course book is analyzed first for potential (before it is 
used in class, as the teacher is selecting a course book for the upcoming 
academic year) and then for suitability (while it is used in class, so the 
teacher can confirm that the choice he/she made was correct). In case the 
course book is assessed positively in both of these situations, then it will 
be used in future; in case the evaluation for suitability proves that the text-
book does not comply with all the needs of the learners, then the teacher 
has a clear signal that another course book should be chosen. Of course, 
a variety of other factors such as school policy, contracts with publishers, 
etc. make the switching of the course book difficult or impossible, but that 
is beyond the scope of this paper. 
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2.2.4 Criteria For Course book Analysis 
Course book analysis is not an easy task as it includes several 
processes. Firstly, course book content needs to be analyzed in reference 
to its specified aims and objectives, e.g. to what extent teaching areas like 
grammar, vocabulary, reading and writing and culture is present in a 
student‟s book, teachers‟ manual and activity book. In addition, it is 
important to determine whether, for example, cultural information is taught 
in a particular context (texts, exercises, dialogues) or as isolated facts. 
Secondly, course book content should be examined in terms of learners‟ 
needs, abilities and preferences. Thirdly, the criteria of analysis need to be 
established in relation to previously set objectives, e.g. to determine to 
what extent cultural content matches the suggested criteria of course book 
analysis (Skopinskaja, 2003). 
Saville-Troike (1982) suggests a combination of quantitative and 
qualitative methods of content analysis. In her view, “qualitative and 
quantitative to the study of culturally situated communication are not 
mutually exclusive, and each can and should inform the other.” 
Although Fraenkel (1996) and Saville-Troike (1982) suggest that 
content analysis in course book is objective and reliable, Sheldon (1988) 
argues that “it is clear that course book assessment is fundamentally a 
subjective, rule-of-thumb activity, and that no neat formula, grid or system 
will ever provide a definite yardstick”. In his view, establishing uniform 
evaluative criteria might help to make course book analysis more objective 
than it is at present. Furthermore, a retrospective analysis may test the 
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validity of a predictive analysis and point out which steps should be taken 
to improve it (Skopinskaja, 2003). 
 
2.3 Reading Skill 
Reading is one of skills in English to make people get an 
information from what they read, and information from a text, it needs a 
thinking process in order to be able to reach the comprehension. But some 
of people argue that reading some article or textbook is easy but read with 
comprehension is more difficult. Actually, according to Nunan (2003) 
reading skill is very important for students such as ; the students can get 
information from they read, the students can add their knowledge, 
students can enlarge the way of their thinking by reading any text. So the 
students should have skill in reading to add their information and enrich 
their knowledge. 
To prepare  the students for having good ability in reading, teachers 
are demanded to be creative in using the variety of ways in teaching 
reading. Using interesting strategy in teaching reading will make students 
become motivated and active in learning process. Also teaching reading is 
prepared to make the students reach good comprehension of the lesson 
which is being taught. The goal of teaching reading is how to make 
students understand what they have read. Because of this case, reading is 
one activity of language skills that should be acquired by the students. 
Reading is one of the important skills which should be achieved in 
learning English. According to Nunan (2003), there are some definitions of 
reading which are mentioned by the experts. Reading is a fluent process 
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of readers combining information from a text and their own background 
knowledge to build meaning. In this case, the readers take the meaning 
from the text by combining information existed in the text and their 
experienced knowledge. In other words, it can be said that there is a 
correlation between the text and readers‟ background knowledge for 
understanding the meaning of the text read. 
Reading as the process of obtaining or constructing meaning from a 
word or cluster of words (Seyler, 2004). It means that, reading is a process 
in which the readers get the meaning from the words which they read. In 
addition, the readers can generate the idea from the certain words in the 
text. So, in reading the readers should be active participants in catching 
the meaning from the text.  
Based on the statements of some experts above, it can be 
concluded that reading is an activity of communication process between 
the readers and written words for getting the ideas or information and 
derives meaning based on their own background knowledge. Based on 
the reading process, readers are hoped to get the understanding of the 
information which is talking in the text. The aim of reading is getting the 
comprehension of all information existed in the text read. 
2.3.1 Teaching Reading 
There are many explanation of teaching reading. In this part the 
writer quotes three definition of teaching reading. Teaching reading 
comprehension is instruction as something to help a teacher in helping 
students to acquire the ability to understand the printed material. Thought 
reading, readers will be able to get information that they need. It means 
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that there are interactions between the teachers and students. The 
teacher guides the students to catch up the ideas in the text by using 
specific reading strategies. Indirectly, the teacher has invited students to 
get comprehension of what they are reading. 
According to Davies and Eric (2002), there are three activities which 
are generally recommended in order to make teaching reading more 
realisticand interesting. They are pre-reading activity, whilst-reading 
activity and post-reading activity. 
1. Pre-reading activity 
This activity is done to prepare the students for what they are 
going to read by exploring their knowledge about the material which 
will be learnt. This activity includes the introduction of the topic which 
be learnt. 
2. Whilst-reading activity 
Whilst-reading activity includes the teacher guidance for the 
students during reading. this is the core activity in teaching reading. 
 
 
3. Post-reading activity 
This is the final activity in teaching reading. in this activity, the 
teacher helps the students to connect what they have read with their 
own ideas or experience. It is purposed to make them are able to get 
the conclusion of the text and ask them to make a relationship between 
the content of the text with their own knowledge. 
These activities will help the students to increase their 
comprehension well. Because the teacher helps them to comprehend the 
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text more and gives the chances for the students to discuss about their 
difficulties in understanding the text. Thus, by doing this activity, students 
can enrich and build their own knowledge based on the reading process. 
Based on the explanation above, the writer conclude in teaching 
reading there are several stages which help the students to improve their 
reading ability. They are : pre-reading activity, whilst-reading activity and 
post-reading activity. At pre-reading stage, students are introduced about 
the material which will be learnt and they also brainstormed about the 
topic. At the while-reading stage, teacher guides the students to catch the 
information from reading activity. At post-reading stage, teacher asks 
students to connect the information which they have gotten from the text 
with their own knowledge. At last, teacher also helps them to conclude the 
content of the text at the end of the learning. It is done for improving 
students‟ reading ability. 
 
 
2.3.2 Reading Comprehension 
For many students, reading is the act of saying word to their 
teacher and their friend by looking at the passage. They have not learned 
that reading is a division of the main idea between the author and them. 
Reading is a one of the complex and the combination of both lexical and 
text-progressing skills that are widely be acquainted interactively. Two 
major approaches have been used to developing reading skill, known as 
extensive and intensive reading. These both approaches have important 
role play to gain knowledge in reading comprehension skill (Louky, 2003). 
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 Before the students would learn how to comprehend their reading, 
the teacher should give some definition what is reading comprehension 
and how they do to apply in learning process. Reading refers to the ability 
to comprehend or make meaning from written text. (Brassel, 2002) 
A dictionary definition of the word read states that it is the ability to 
examine and comprehend the meaning of written words. Comprehension, 
then, is at the heart of any conventional definition of reading. 
Comprehension is the process of deriving meaning from connected text 
(Elizabeth, 2003).  It involves word knowledge (vocabulary) as well as 
thinking and reasoning. Therefore, comprehension is not a passive 
process, but an active one. The reader actively engages with the text to 
construct meaning. 
This active engagement includes making use of prior knowledge. 
Comprehension is the essential goal of reading and reading instruction. 
Effective comprehension instruction goes beyond literal comprehension by 
challenging students to make deep inferences about texts, to think 
critically about the material they read, and to creatively transform the texts 
they encounter into other forms and formats. Moreover, effective 
instruction in comprehension should be engaging for students and 
teachers. 
A great deal of research has explored and supported the notion that 
comprehension is a process demanding strategic approaches. Good 
comprehenders have learned that they have control of the reading 
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process. They actively construct meaning as they read, and they also 
direct their own comprehending  (Blackhowick, 2008). 
Reading comprehension is the activity where the students actually 
understand what they read about. Reading comprehension as the process 
of simultaneously extracting and constructing meaning through interaction 
and involvement with written language. He uses the words extracting and 
constructing to emphasize both the importance and the insufficiency of 
thetext as a determinant of reading comprehension. Reading is an 
important activity in life with which one can update his or her knowledge 
(Patel and Jain, 2008).  Reading skill is an important tool for academic 
success for students. 
Reading comprehension capacity builds on successful initial 
reading instruction and the fact that children who can read words 
accurately and rapidly have a good foundation for progressing well in 
comprehension. 
Reading comprehension involves much more than readers‟ 
responses to text. Reading comprehension is a multi component, highly 
complex process that involves many interactions between readers and 
what they bring to the text (previous knowledge, strategy use) as well as 
variables related to the text itself (interest in text, understanding of text 
types). 
Furthermore, Reading comprehension is not a static competency; it 
varies according to the purposes for reading and the text that is involved 
(Lems, 2010).  When the prerequisite skills are in place, reading becomes 
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an evolving interaction between the text and the background knowledge of 
the reader. 
2.3.3 The Purpose of Reading Comprehension 
According to Grabe and Stoller (2002:11-15), the purpose of 
reading are: 
a. Reading for general understanding  
Reading for general understanding is the most basic purpose for 
reading. Reading for general understanding is also found as the most 
complex than it commonly assumed. Reading for general understanding 
when it is accomplished by a skilled fluent reader, requires very rapid and 
automatic processing of words, strong skills in forming a general meaning 
representation of main ideas, and efficient coordination of many processes 
under very limited time. Because of its demands for processingefficiency, 
reading for general understanding is more difficult to master than reading 
to learn.  
b. Reading to search for simple information  
Reading to search for information is a common reading ability. The 
reader only read the surface to look for the simple information without 
have to think the material deeply. In reading to search, the reader typically 
scans the text for a specific piece of information or a specific word. So, it 
can be said that reading to search is useful for the readers to find as well 
as to figure out the information needed by scanning and skimming the text. 
c. Reading to learn from the text  
Reading to learn typically occurs in academic and professional 
context in which a person needs to learn a considerable amount of 
information from a text. It requires abilities to: Remember main ideas as 
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well as a number of details that elaborate the main and supporting ideas in 
text, Recognize and built rhetorical frames that organize the information in 
the text,Link the text to the reader‟s knowledge base. Reading to learn is 
usually carried out at a reading rate somewhat slower than the general 
reading comprehension. In addition, it makes stronger interferential 
demands than general comprehension to connect text information with 
background knowledge. 
d. Reading to integrate information, write and critique text 
Reading to integrate information requires additional decisions about 
the relative importance of complementary, mutually supporting or 
conflicting information and the likely restructuring of a rhetorical frame to 
accommodate information from multiple resources. These skills 
inevitability require critical evaluation of the information being read so that 
the reader can decide what information to integrate and how to integrate it 
for the reader‟s goal. 
2.3.4 Reading Task 
Ransom (1978: 14-15) defines reading as „a conversation‟ between 
the writer and the reader. He states that like someone who is talking, “the 
writer is trying to convey some message to another person.” He also 
states that reading is the communication of thoughts, moods, and 
emotions through which one receives „from others their ideas and 
feelings‟. Nuttall (1996: 4) regards reading as the process of “getting out of 
the text as nearly as possible the message the writer put into it.” 
Alderson (2000) argued on reading as interaction between the text 
and the reader has also often been presented.  Duffy et al. (2010), 
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however, point out that the social context of reading should also be taken 
into consideration, while recognizing that the reader, the text and the 
interaction between the two are relevant when considering the act of 
reading and reading instruction. In addition, it is also possible to consider 
reading as a process that results in an understanding or comprehension of 
a text (Alderson, 2000).   
Grabe and Stoller (2002) offer a description of reading as a set of 
lower- and higher-level reading processes that are activated when an act 
of reading takes place. Lower-level processes that are related to decoding 
the text include word recognition, syntactic parsing, semantic proposition 
formation and working memory activation. Word recognition is related to 
the ability to connect a printed word to a lexical item, whereas syntactic 
parsing requires understanding of the syntactic structures of a language. 
Semantic proposition formation and working memory activation are related 
to the ability to derive a meaningful interpretation of a part of the text. 
Higher-level processes, on the other hand, have more to do with building 
and monitoring text comprehension. The forming of  a text model of 
reading comprehension, which involves understanding main ideas and 
details and their relation in a text, a situation model of the reader 
interpretation, which refers to using background knowledge to understand 
and assess texts, and executive control processing that monitors the 
reading process, are all listed as higher-level processes. Components of 
reading, such as word recognition and language aspects, and the role of 
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background knowledge, are also discussed in detail for instance by 
Urquhart and Weir (1998). 
The definition of reading as a complex set of processes influenced 
by language and background knowledge can be further broadened by 
introducing some additional views presented by Grabe and Stoller (2002), 
who point out that a reader always has a purpose for reading. The main 
purposes for reading include reading to search or scan for information, to 
skim a text to quickly gain an overall view of it, to learn from texts, to 
integrate information, to write or critique texts or to generally comprehend 
a text. The purpose of reading has significant impact on the skills and 
strategies required to fulfill the purpose successfully. 
The issue of determining reading as a set of strategies and skills, 
however, is slightly problematic. As Alderson (2000) points out, it is difficult 
to come to a conclusion whether reading is indeed a sum of skills and 
strategies and what those skills and strategies might be. In addition, there 
is disagreement over what the differences between reading skills and 
strategies are and over the fact that several skills commonly linked to 
reading are not necessarily reading skills per se, but general language 
skills. Furthermore, Alderson (2000) asserts that in testing situations 
different readers may actually use very different strategies and skills and 
still achieve similar results. taxonomy for types of reading and within this 
taxonomy, the concept of careful reading is introduced. Careful reading is 
described as a type of reading where the goal is to learn from the text; it 
involves processing an entire text in detail and trying to derive the main 
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ideas and details as they are presented by the original author of the text. 
This definition is quite similar to the definition of reading to learn as a 
purpose for reading as presented by Grabe and Stoller (2002:13-14). 
When considering linguistic aspects that affect L2 reading, 
according to Grabe and Stoller (2002), it is crucial to note the main things 
that separate First Language  and second language  readers: L2 learners 
already know their mother tongue, have a varying amount of metalinguistic 
skills and L2 readers have, in comparison to beginner First Language  
readers, significantly less knowledge of different aspects, such as 
grammar, vocabulary, discourse and text types, of second language  
Knowledge of First language  may, in some aspects, be helpful to second 
language  readers, as it has been argued that for instance first language  
reading strategies and skills might be transferred to second language  
reading. Nevertheless, it should not be taken for granted that this type of 
transfer occurs automatically (Hinkel 2006). Iindividual features include 
differences in first language reading ability and different motivational 
factors for reading, whereas the experiential differences discussed are 
related to the kinds of texts used and the use of resources, such as 
glossaries and dictionaries, in L2 reading. Differences in socio-cultural 
backgrounds, different social and cultural preferences in ways of 
organizing texts and different expectations set by institutions are 
mentioned as socio-cultural and institutional variables that determine the 




2.4. Revised Blooms’ Taxonomy   
   Anderson  a former students of Bloom‟s, led a new assembly which 
met for the purpose of up dating the taxonomy, hoping to add relevance 
for 21st century students an teachers. Published in 2001, the revision 
includes several seemingly minor yet actually quite significant changes 
The changes appear in three broad categories: emphasis,terminology,  
and stucture.  
1. The changes of emphasis 
Anderson and Krathwohl (2010) state that there are some revisions 
in this part. First, the revision‟s primary focus was on taxonomy in use. 
Second, the revision designed applicable for teachers  in every level such 
as elementary, secondary and tertiary level. Lastly, the revision 
emphasizes expalanation and description of subcategories.   Changes in 
terminolgy between two the two versions are perhaps the most obvious 
differences and can also cause the misunderstanding.  
2. The changes of terminology 
The name of main categories suitable with educational framework. 
Sub categories knowledge renamed from noun to verb noun. 
Comprehension and synthesis were  retitled to understanding and creating 
respectively, in order to better reflect the nature of thinking (Anderson and 
Krathwohl, 2010) 
3.  The changes of stucture 
Anderson and Krathwohl (2010) state that form of knowledge and 
cognitive process as basic tool analysis. Six major categories in cognitive 
domain are set from lower complexity to higher complexity. As a result the 
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order of synthesis (create) and evaluation (evaluate) interchanged.     
Basically, Bloom‟s six major categories were changed from noun to verbs 
forms. Additionally, the lowest level of the original, knowledge was 
renamed and become remembering. Finally, comprehension and 
synthesis were retitled to understanding and creating. In an effort to 
minimize the misundestanding. Terminolgy, changes the graphic is 
repsentation of the new verbiage associated with the long familiar Bloom‟s 
taxonomy. The change from nouns to verbs to describe the different levels 
of the taxonomy.   
In the revised version, three categories were renamed. All the 
categories were expressed as verbs rather than nouns.The level of 
thinking for Blooms‟ Taxonomy revise starting from the simplest thinking to 
the most complex thinking. The new terms  are define as: 
a) Remembering:  retrieving, recognizing, and recalling relevant 
knowledge from long- term memory . 
b)  Understanding: constructing meaning from different types of functions, 
be they written or graphic messages or activities like interpreting, 
exemplifying, classifying, summarizing, inferring, comparing or 
explaining. 
c)  Applying: using information in new ways; carrying out or using  a 
procedure or process through executing or implementing.   
d) Analysing: breaking material into constituent parts; determining how the 
parts relate one to another and to an overall structure or purpose 
through differentiating, organizing and attributing.  
e) Evaluating : making judgements based on criteria and standard  
through checking and critiquing; defending concepts and ideas.  
f) Creating: putting elements together to form a coherent or functional 
whole; reorganizing elements into a new pattern or structure through 
generating, planning or producing.  
2.4.1 Cognitive Domain of Revised Blooms’ Taxonomy   
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Cognitive domain is a level of cognitive process, which consists of 
six components (Remembering, understanding, applying, analyzing, 
evaluating, and creating). Mayer and Wittrock (1996) stated that transfer is 
ability on solving new problems, answering new questions, or making 
easier to learn new materials by using the knowledge that was learned 
before. Shortly, according to Bransford, at al in Anderson and Krathwohl 
(2001) the objectives of retention are charging the students to remember 
what they have learned and transferring requires the students just not only 
to remember, but also to comprehend and use what they have learned. In 
conclusion, the retention focus on the past and transfer focus on the 
future. 
When teacher teaches and assesses the students to make them 
learn a material or lesson then remember for a certain period, it means 
that teachers directly focus on remembering as one of cognitive process 
categories only. When teacher expand the focus to develop the lesson for 
growing and assessing the meaningful learning, they need to develop 
more complex cognitive process beyond remembering. In retention, 
teacher just needs the students to remember the lesson as one of 
cognitive process. The others five cognitive processes such as 
understanding, applying, analyzing, evaluating, and creating can be used 
to transfer the learning materials..  
Questioning is one of the most regularly employed teaching 
strategies by teachers and in textbooks. Good questions lead to good 
understanding. Questions serve as means of organizing knowledge, or 
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correlating the results of educative experience (Underhill, 1991). There is 
no doubt about the importance of questioning as an instructional method 
for teaching reading. Textbook questions can be used for academic 
evaluation as well as the development of various skills.   
The cognitive level of questions develops the interaction between 
the students and the text. Therefore, the types of questions should take 
into consideration the different ability levels among students. Therefore, it 
is necessary to analyze the aspect of questions in textbooks in order to 
assess how these textbooks develop students‟ thinking. Reading 
comprehension questions have been classified into various taxonomies. A 
variety of classification systems have been used to determine the levels of 
questions asked by textbooks. In general, these categories have sorted 
questions on the two major categories: lower- level questions and higher-
level questions. Lower level questions emphasize the recall of specific and 
universal methods, processes, structures, and settings. Higher-level 
questions, on the other hand, are more advanced and require knowledge 
of subject matter. Moreover, they require students to engage on deeper 
thinking processes. 
Bloom (1956) developed a taxonomy for categorizing questions and 
responses. This taxonomy includes the following elements: Knowledge: 
recalling specifications; Comprehension: describing in one‟s words; 
Application: applying information to produce results; Analysis: subdividing 
something to show how it is put up together; Synthesis: creating a unique 
product; and Evaluation: making value decisions about issues. The first 
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three levels deal with lower-order thinking skills whereas the last three 
employ higher-order thinking skills (Hopper, 2009). 
Higher-level questions require complex application, analysis, 
evaluation, or creation skills. Questions at higher levels of the taxonomy 
are usually most appropriate for encouraging students to think more 
deeply and critically, problem solving, encouraging discussions, and 
stimulating students to seek information on their own. Lower level 
questions are remembering, understanding and lower level application 
levels of the taxonomy. Usually questions at the lower levels are 
appropriate for evaluating students‟ preparation and comprehension, 
diagnosing students‟ strengths and weaknesses, and reviewing and/or 
summarizing content. The higher-level students can comprehend, the 
more students can develop their critical thinking deeply. 
 
2.5 Relevant Previous Studies 
There are some previous studies which related to this research, first 
a study from Noprika (2006) who had conducted research, which aimed to 
find out the Reading Tasks in English Textbooks for Junior High School 
Published by Erlangga by Using Cognitive Domain of Bloom‟s Taxonomy. 
The result of this research shows that the highest percentage for all series 
were comprehension. The percentage of reading task for the first book 
was 55.1%, for the second book was 53.8%, and for the third book was 




Second, a study from Anggraeni (2013) who investigated about The 
Analysis of Reading Questions Based on Revised Bloom‟s Taxonomy in 
English Textbooks for Senior High Schools Grade X. This study was 
intended to describe the question forms and the categories of reading 
questions based on Revised Bloom‟s Taxonomy as the widely used 
taxonomy in education. The results of this study were divided into three 
parts. The first dealt with the question forms in both textbooks. The second 
part was Revised Bloom‟s taxonomy categories found. The third part was 
the frequency of Revised Bloom‟s Taxonomy categories in each 
monologue text. This study found that the questions in the low levels of 
thinking (remembering, understanding, and applying) were dominant, 
while the questions in the high levels of thinking (analyzing, evaluating, 
and creating) were limited.  
 Third, a study from Ayaturrochim (2014) who aims to find out the 
dominant component of cognitive domain of Revised Bloom‟s Taxonomy 
in reading task of “English in Focus” Textbook for Junior High School 
published by The National Education Department in 2008. The results 
show that there were 30 (98%) reading tasks used remembering level of 
the cognitive domain and only 1 (2%) reading task used understanding 
level. Reading tasks in English Focus Textbook only had 2 components of 
cognitive domain of Revised Bloom‟s Taxonomy. The other levels of 
cognitive domain were not used in reading tasks of “English in Focus” 
textbook. It could be concluded that the dominant cognitive domain of 
Revised Bloom‟s Taxonomy was remembering level. Reading tasks in 
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English Focus Textbook for Junior High School published by The National 
Education Department is considered inappropriate to develop students‟ 
critical thinking as proposed by Anderson and Krathwohl (2001). 
All of the previous studies above analyzed about the reading task 
based on revised Bloom‟s taxonomy on textbook for junior and senior high 
school students. However, this research will analyze the reading task on 
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This chapter described the research design and how the researcher did 
the research. The procedure of research and data analysis are explained.  
A detailed account of research procedure and  data analysis are also 
provided  in this chapter.  
 
3.1.  Research Design   
This research was designed on mixed-methods research. 
According to Hesse and Biber (2009)  a mix method design is research 
design that uses both quantitative and qualitative data to answer a 
particular question or set of questions. This combination of method 
involves the collection, analysis, and integration of quantitative and 
qualitative data in a single or multiphase study.   
Qualitative research methods were primarily concerned with stories 
and accounts including subjective understandings, feelings, opinions and 
beliefs. Qualitative data were typically gathered when an interpretivist 
epistemological approach was taken and when the data collected is the 
words or expressions of the research participant themselves. (Matthews 
and Ross, 2010: 141)  
 
3.2. Object of the Research 
Figure 1. Road Map Leading to the Study 
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This research used three English coursebook for midwifery 
students. The first was “Professional English in Midwifery” by Leo A. 
Pamudya, the second was “English for Midwifery Students” by Leonard Oley, 
Euis Nina Herlina, Nyoman Sudja, and Tarida M. Surya Manurung, and the third 
was “English for Midwives” by Annie Perwata and Aniek Maryunani. Those three 
books were chosen by random sampling technique. The content of each book will 
be showed in following table.  
Table 1. English for Midwifery Students Coursebooks 






Leo A. Pamudya 13 34 
2 English for 
Midwifery 
Students 
Leonard Oley, Euis 
Nina Herlina, 
Nyoman Sudja, and 
Tarida M. Surya 
Manurung 
16 92 
3 English for 
Midwives” 




 Book 1 includes some reading tasks in every unit of coursebook. This 
book consists of 13 units with 34 reading tasks. Based on the researcher‟s point 
of view, this book is understandable enough for Non-English students. The 
author uses high frequency words or familiar words in reading text. Moreover, 
book 2 consists of 16 units with 92 reading questions. There is no reading task in 
this book, but reading comprehension questions. The author only put one reading 
text for each unit then add some questions below the reading text. This 




reading text. The last, book 3 consists of 20 units with 92 reading questions. In 
this coursebook, the researcher also implies some comprehension questions in 
every reading text. According to the researcher‟s point of view, this book uses 
familiar words for non-English students in the reading text.  
 
3.3 Research Instrument 
The researcher used identifying checklist and interview method in 
this study.  
3.3.1 Identifying Cognitive Components’ Checklist 
The first instrument of this research is identifying cognitive 
components‟ checklist. Checklist is a list of data variable that will be 
collected (Arikunto, 2006:159). The observation checklist contained six 
components of cognitive process of Revised Bloom‟s Taxonomy. The 
researcher marked (√) in the columns of the checklist if the task is using 
the component of cognitive process of Revised Bloom‟s Taxonomy. The 
checklist is as follow.  
Table 2. Component of Cognitive Domain Checklist 
Task 













       
       
     Based on Anderson & Krathwohl (2010) 
3.3.2 Interview 
The interview was conducted to reconfirm what the researcher 
found using observation checklist. The interview followed semi structured 
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design. the researcher interviewed three teachers/instructors who teach 
English for midwifery students. All of the respondents teach English as 
special purpose at Midwifery Academic in Politekes Lubuklinggau. The 
interview was recorded and later was transcribed for the analysis this 
study.  The teachers are Nina Sari, M.Pd as respondent 1, Fransiska, 
M.Pd, as respondent 2,  and Putri Febri, M.Pd. as respondent 3.  
 
3.4 Data Collection Technique 
 In collecting the data, the researcher used component of cognitive 
domain checklist and interview. The data is collected based on the reading 
task on the English for midwifery students coursebooks. The researcher 
created the basic rules in rating. The form level of cognitive domain in the 
task was appropriate with the level of cognitive domain in the checklist. To 
keep the validity and reliability of the data, the researcher was helped by a 
co-researcher. The researcher and co-researcher marked (√) in the 
column if the cognitive level of Revised Bloom‟s Taxonomy in the tasks 
matches with the description of the cognitive domain of Revised Bloom‟s 
Taxonomy. 
 
3.5 Procedure of the Research 
The procedures of the research were:  
1) The researcher collected all of reading tasks in the coursebook.  
2) The researcher and co-researcher categorized the reading tasks by 




3) The researcher did interview three English lecturers who teach English 
for midwifery students. 
4) The researcher analyzed the result‟s reliability between researcher 
and co-researcher by using Cohen‟s kappa formula and calculates in 
SPSS application to find reliability.  
5) The researcher interpreted the interview result. 
6) The researcher described the result. 
 
3.6 Data Analysis 
The reading tasks were analysed and evaluated by using 
components of cognitive process and operational verb proposed by 
Krathwohl and Anderson in Revised Bloom‟s Taxonomy. The researcher 
used checklist as the instrument to analyse and evaluate the sample 
tasks. The checklist consists of six cognitive domains. The research 
processes involved Co-researcher as a partner to get reliability. The co-
researcher is approximately in the same level knowledge with the 
researcher himself to get reliability. Finally, the result of the checklist 
showed the percentage of tasks, which are using the cognitive domain of 
Revised Bloom‟s Taxonomy.  




       
P = percentage  
F = the Number of tasks  
N = the number of all tasks  
Based on Sudijono (2010:43) 
 
3.7 Interater Reliability Analysis 
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For this type of instrument, the theoretical validity is the most 
suitable (Creswell & Plano Clark, 2007). Theoretical validity means that 
this instrument is used in many theories or studies before and it yielded 
accurate data analysis. According to Brown (2001) interrater ability is 
essentially a variation of the equivalent forms type of the reliability in the 
score produces by the raters. Interraters reliability were taken into the 
percent agreement and the capabilities where the maximum possible total 
score in rubric is above 90. The percent agreement and the categories 
related in the table 3.  
Table 3. Interpretation of Cohen’s Kappa 
Value of Kappa Level of Agreement % Data that are 
Reliable 
0-20 None 0-4 % 
21-39 Minimal 4-15 % 
40-59 Weak 15-35% 
60-79 Moderate 35-63% 
80-90 Strong 64-81% 
Above 90 Perfect 82-100% 
 
   Source: Interrater Reliability the Kappa static  
Since the percentage of data that are reliable from those all three 
raters was 67%, so the interrater reliability of this research was strong. It 







RESULT  AND DISCUSSION 
After conducting the research and analyzed the data, the researcher 
explained the result and discussed it in this chapter. There were two 
research questions that were answered. This chapter consists of two 
parts. The first part is the data display or result of the data analysis, the 
second part is the discussion.  
4.1.Result  
 In this chapter, the researcher discusses the result of reading task 
based on Revised Bloom Taxonomy found in three English coursebook for 
midwifery students. The coursebooks are “Professional English in 
Midwifery” by Leo A. Pamudya, “English for Midwifery Students” by 
Leonard Oley, Euis Nina Herlina, Nyoman Sudja, and Tarida M. Surya 
Manurung, and “English for Midwives” by Annie Perwata and Aniek 
Maryunani. The first coursebook has 34 questions, the third and the fourth 
coursebook has 92 questions, so the total questions of three coursebooks 
are 218. The description of analysis each text book will be described as 
follow.  
4.1.1. The Components of Cognitive Domain 
 The researcher used observation cheklist to analyze the component 
of cognitive domain based on revised Bloom‟s Taxonomy of English 
coursebooks for midwifery students. The result of the observation checklist 
from all text book which was rated by the researcher (rater 1) and two co-





Component of Cognitive Domain of Reading Task  
 
Components F % 
Remembering 
158  72,50 
Understanding 
37  17,00 
Applying 
2  0,90 
Analyzing 
18  8,30 
Evaluating 
1  0,50 
Creating 
2 0,90 
Total Questions 218  100 
 
 Regarding to the Table 4, it can be seen that the reading task of all 
books consists of remembering component as the most dominantly found. 
There were 158 (72,50%) questions for remembering component of 
cognitive domain that were found in all coursebook, there were 37 
(17,00%) questions for understanding component, then there were 2 
(0,90%) questions of applying component. Moreover, it was found that 
there were 18 (8,30%) questions belong to analyzing questions. Then, 
there was one (0,50%) question for evaluating component and two 
(0,90%) questions for creating component. Thus, the total questions found 
in the English for Midwifery coursebook were 218 questions. The total of 
questions used based on each coursebook will be described briefly as 
follow. 
1) Book 1 (Professional English in Midwifery” by Leo A. Pamudya) 
This research analyzed three coursebooks for midwifery students. 
The first coursebook was a coursebook by Leo A. Pamudya entitled 
Professional English in Midwifery. This coursebook consists of 13 units 
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which included 34 reading questions. The analysis result of reading 
questions based on Revised Bloom‟s Taxonomy in coursebook 1 will be 
displayed in the following table.    
Table 5 
 Component of Cognitive Domain of Reading Task in Book 1 
 





1 Remembering 22 (64,70%) Read the text, write the words 
that have very close meaning to 
explain the lie of the fetus. 
2 Understanding 4 (11,76%) Group work. Discussion. How 
long will it usually take from the 
onset of contraction until the 
delivery of the baby? 
3 Applying 0 - 
4 Analyzing 6 (17,64%) Group work. Find more reasons 
or cases why an oligohy 
droamnios happens 
5 Evaluating 1 (2,94%) Group discussion. What mainly 
makes a mother feel fear of labor 
6 Creating 1 (2,94%) Group discussion. What is your 
intervention if you find an oblique 
posistion of the fetus? 
 Total per coursebook 34 (100%)  
 Total Questions   
 
Regarding to the table, there were five components which were 
found in book 1, they were; remembering, understanding, analyzing, 
evaluating, and creating. It revealed that there were 22 questions related 
to remembering component, then 4 questions belong to understanding 
component. There were 6 questions related to analyzing components. 
Moreover, the rest two questions were included into one question for 
evaluating component and one for creating component. However, there 
was no question which belong to applying component of cognitive domain. 
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Some questions below will show the reading task which belong to some 
components of cognitive domain in book 1.  
 
Example 1:  
Read the text, write the words that have very close meaning 
to explain the lie of the fetus.  
 (Unit 7, Page.55, No. 15) 
Example 2: 
Read the text, complete the blank oval with words related to 
the factors influencing the mother‟s response to pain at labor 
(Unit 11, Page.94, No.27) 
 Two examples above showed that book 1 used remembering 
component of cognitive domain in some units of the textbook. Example 1 
and 2 showed the questions that asked the students to answer the 
questions which related to the passage that has been read before. The 
questions did not need deep thinking process.  
Example 3:  
Group work. Discussion. How long will it usually take from 
the onset of contraction until the delivery of the baby?  
 (Unit 5, Page.39, No.12) 
 Example 3 showed the use of understanding component, the writer 
asked the students to discuss about a question in group. The students 
required to answer the question with their own language and explanation 
based on the passage and their experience.  
Example 4:  
Group discussion. What mainly makes a mother feel fear of labor. 
(Unit 11, Page.94, No.27) 
Example 5:  
Group discussion. What will you do if a mother refuses a breasst 
examination, because it is embrassing for her?  





Group discussion. What is your intervention if you find an oblique 
posistion of the fetus?  
(Unit 7, Page.55, No.17) 
 
 The example 4 above showed that  the writer used analyzing 
component of cognitive domain since he asked the students to analyze the 
reason of something happened. Example 5 was the use of evaluating 
component which asked the students to give their solution and evaluate 
what will they do. Then example 6 was a question which required the 
students to create an intervention if they find a problem. It was not just a 
solution, but it was a way that can be used to solve the problem.   
2) Book 2 (English for Midwifery Students by Leonard Oley, Euis Nina 
Herlina, Nyoman Sudja) 
The second coursebook was a coursebook by Leonard Oley, Euis 
Nina Herlina, Nyoman Sudja entitled English for Midwifery Students. This 
coursebook consists of 16 units which included 92 reading questions. The 
analysis result of reading questions based on Revised Bloom‟s Taxonomy 












 Component of Cognitive Domain of Reading Task in Book 2 
 





1 Remembering 76 (82,60%) According to the reading above, 
what is a midwife?  
2 Understanding 14 (15,21%) What can be concluded from the 
report? 
3 Applying 1 (1,08%) How can you help if a baby is 
breech? 
4 Analyzing 1 (1,08%) Discuss in groups whether you 
have the same activities as 
mentioned above. Mention the 
activities are not mentioned in the 
reading. 
5 Evaluating 0  
6 Creating 0  
 Total per coursebook 92 (100%)  
 Total Questions   
   
Regarding to the table, there were four components which were 
found in book 2, they were; remembering, understanding, applying, and 
analyzing. There were 76 questions related to remembering component, 
then 14 questions belong to understanding component. Moreover, the rest 
two questions were included into one question for applying component 
and one for analyzing component. However, there was no question which 
belong to evaluating and creating component of cognitive domain in book 
2.  The examples of using the component of cognitive domain in book 2 is 
shows as follow. 
Example 7: 
According to the reading above, what is a midwife?  
(Unit 1, Page.6, No. 1) 
  
Example 7 above shows that book 2 used remembering component 
of cognitive domain in some units of the textbook. Example 7 showed the 
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questions that asked the students to answer the questions which related to 
the passage that has been read before.  
Example 8:  
What can be concluded from the report?  
 (Unit 4, Page.36, No. 21) 
 Example 8 shows the use of understanding component, the writer 
asked the students to conclude the report that has been read with their 
own language. 
Example 9:  
How can you help if a baby is breech? 
(Unit 11, Page.94, No.69) 
 
Example 10:  
Discuss in groups whether you have the same activities as 
mentioned above. Mention the activities are not mentioned in the 
reading. 
(Unit 2, Page.16, No.12) 
 
 
 The example 9 above showed that  the writers used applying 
component to ask the students. The students are required to answer a 
question which makes the students as in a real situation. The students are 
required to apply something that has been learned before. Example 10 
was analyzing component of cognitive domain since the writers asked the 
students to analyze the reason of something happened.  
 
 
3) Book 3 (English for Midwives by Annie Perwata and Aniek 
Maryunani) 
The third coursebook was a coursebook by Annie Perwata and 
Aniek Maryunani entitled English for Midwives. This coursebook consists 
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of 20 units which also included 92 reading questions. The analysis result 
of reading questions based on Revised Bloom‟s Taxonomy in coursebook 
3 will be displayed in the following table. 
Table 7 
 Component of Cognitive Domain of Reading Task in Book 3 
 





1 Remembering 60 (65,21%) Obstetrics is only concerned with 
the reproduction of an individual 
who want a baby (True or False)  
2 Understanding 19 (20,65%) Why is this program conducted? 
3 Applying 1 (1,08%) What is the characteristic of 
rooming-in programs?  
4 Analyzing 11 (11,95%) What for should a husband allow 
to be with his wife during 
delivery? 
5 Evaluating 0 - 
6 Creating 1 (1,08%) Draw the simple sketch of female 
reproductive organs?  
 Total per coursebook 92 (100%)  
 Total Questions   
 
The table showed that there were five components which were 
found in book 3, they were; remembering, understanding, applying, 
analyzing, and creating. There were 60 questions related to remembering 
component, then 19 questions belong to understanding component. 
Moreover, there were 1 question for applying component, then there were 
11 questions that belong to analyzing component. And the rest 1 question 
belongs to creating component. However, there was no question which 
belong to evaluating component of cognitive domain in book 3. The 





Obstetrics is only concerned with the reproduction of an individual 
who want a baby (True or False)  
s(Unit 3, Page. 27, No.6) 
  
Example 11 above showed that book 3 used remembering 
component of cognitive domain since it was a true-false question.  
Example 12:  
Why is this program coducted?  
 (Unit 6, Page.46, No.20) 
 Example 12 showed the use of understanding component, the 
writer asked the students to explain the reason of something.   
Example 13:  
What is the characteristic of rooming-in programs?  
(Unit 6, Page.46, No.19) 
 
Example 14:  
What for should a husband allow to be with his wife during delivery? 
(Unit 7, Page.51, No.27) 
 
Example 15:  
Draw the simple sketch of female reproductive organs?  
(Unit 11, Page.75, No.44) 
 
 The example 13 above showed that  the writers used applying 
component to ask the students. The students are required to mention the 
characteristics of something. Example 14 was analyzing component of 
cognitive domain since the writers asked the students to analyze the why 
something should be done.  Then example 15 was creating component 
which asked the students to draw the simple sketch. It means that the 
students are required to create something.  
 




 Despite of using observation checklist, the researcher also used 
interview to confirm the data about the component of cognitive domain 
found in English for Midwifery students courses book. The researcher 
used interview to find out the data about the adjustments that were made 
by the English teachers to the tasks in order to cater for higher order 
thinking process in the classroom. The interview was done after analyzing 
the checklist. The researcher interviewed three English 
teachers/instructors who teach English for midwifery students at Midwifery 
Academic in Politekes Lubuklinggau. Based on the interview result, the 
researcher got the data about adjustments that were made by the English 
teachers to the tasks in order to cater for higher order thinking process in 
the classroom.  
As respondent 1 said: 
“I will modify some tasks for the students to give them a hance 
to analyze, evaluate, or create something. Despite the task in 
the coursebook, I will print out some materials that I found in 
internet, as we know that there are so many teaching material 
that can downloaded freely in internet, then I asked the 
students to answer the higher order level of questions that I 
have brought. I usually do this adjustment when I found some 
reading task or material in the coursebook that was not 
suitable to my students‟ needs, for example; a passage about 
someone description, I think it can be learned outside English 
as special purpose. It is really not important for my students. 
So I will replace it with the material or passage that I got from 
internet. Hmmm, it can be said that I often do this once in two 
meetings, not every meeting. I also sometimes just add them 
extra reading task to ensure they understand enough”.  
”. (Rec.001.T1) 
  
Then, respondent 2 stated: 
 
“English for midwifery students learn English as special 
purpose. I think they dont need a more complex language in 
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learning. But sometimes, higher order level questions are 
needed to know their ability, so I will make some questions for  
the students based on the passage that they have been read, 
if they feel difficult to answer the questions, they may work in 
group, therefore they can stimulate their higher level of 
thinking while learning English. I rarely do this adjustment, it 
was only when I still have enough money to teach while the 
learning material in coursebook has been discussed, then I 
will add some questions by my ownself to enrich them about 
the passage. It can be said that, I do adjustment not in every 
meeting, only some meetings ”. (Rec.002.T2) 
 
Moreover, respondent 3 said: 
 
“To cater the students‟ higher level of thinking, I will give them 
some projects which included analyzing, evaluating, and 
creating. They need to finish the project individually or in 
group. I need to ensure that the project is needed higher level 
of thinking before I give it to the students. The students‟ need 
analysis are exactly done before giving them the project. It 
must be adequate to their needs. I know to give a project to 
the students are not easy, it needs more time, but in this case 
I just give them a simple project, for instance: find out another 
passage related to the theme in the coursebook, then 
summarize it in a short paragraph by their own language. I do 
believe that it can help them to improve their critical thinking. I 
just give them project once meeting a month, not every 
meeting”. (Rec.003.T3) 
 
 Therefore, the researcher concluded that there were three 
adjustments that that were made by the English teachers to the tasks in 
order to cater for higher order thinking process in the classroom. First, the 
teachers modify the questions based on the passage from other teaching 
material, the teachers make some questions which included higher level of 
thinking based on the passage that has been read before, the teachers 
give some projects to the students.   
4.2 Discussion 
4.2.1 The Components of Cognitive Domain 
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 The finding shows that all of the components of cognitive domain 
were found in English for Midwifery students textbooks, namely; 
remembering, understanding, applying, analyzing, evaluating, and 
creating. The finding was supported by Tomlinson (1988) who said that 
textbooks should maximize learning potential by encouraging intellectual, 
aes-thetic and emotional involvement which stimulates both right and left 
brain activities. Good textbooks enable the students to receive, process 
and retain information through “multiple intelligences”. Textbooks should 
take into account that students differ in affective factors. Good textbooks 
should accommodate different attitudinal and motivational background as 
much as possible. The questions used in English for midwifery students 
coursebooks are included into six components of cognitive domain.  
As Pohl (2000) explained Bloom‟s Revised Taxonomy 2001 in each 
level of question as follows. Remembering is the first stage of the thinking 
process. It occurs when the students describe, make lists, tell, and name 
aspects of the topic. Understanding level shows that the students 
understand what they have read. It occurs when they retell, infer, interpret, 
explain, predict, and outline knowledge. Applying is the stage of making 
use of knowledge in a new situation. It occurs when the students 
demonstrate, implement, carry out, or describe a similar situation. 
Analyzing is the process of breaking information into small parts. It 
happens when the students organize information and determine 
relationship between their previous knowledge and newly gained 
knowledge. Evaluating is to develop reason to support decision. It occurs 
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when the students judge, choose, recommend, justify, critique about the 
text. Creating is the highest level. It occurs when the students design, 
construct, plan, and produce the new ideas (Pohl, 2000). 
In addition, the result revealed that the dominant component of 
cognitive domain found in the coursebook for midwifery students was 
remembering with total questions 158 questions. Remembering process is 
the lowest level of cognitive process in education taxonomy. 
Remembering process is retrieving knowledge that is needed from long-
term memory (Anderson and Krathwohl, 2001). The knowledge can be in 
form of factual knowledge, conceptual knowledge, procedural knowledge, 
metacognitive, or combination among of those knowledge. The learning 
condition can be different or same as the situation when the knowledge is 
taught. Remembering process is very important for meaningful learning 
and solving some problems that have similarities with the other problems. 
According to Anderson and Krathwohl (2001), remembering process is 
divided into two categories. The categories are: (1) Recognizing, 
Retrieving the information which are needed from long term memory and 
then comparing with the new information; (2) Recalling, Adopting 
information which is needed from long term memory as required by 
assessment. 
Alaimam and Rahman (1983) defined remembering as the level 
where the student remembers information either by retrieving or by 
highlighting the correct information from the wrong ones in textbooks. 
Lister (2006) defined remembering as the level in which the student can 
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regurgitate a fact when prompted without necessarily understanding its 
significance. This level of competence can simply be achieved via rote 
learning. This domain can be defined as “remembering of previously 
learned material or retrieving, recognizing, and recalling relevant 
knowledge from long-term memory. This domain may involve the recall of 
a wide range of materials, from common terms to specific facts, methods, 
procedures, basic concepts, and principles”(Truschel & Deming, 2008). 
When teacher teaches and assesses the students to make them 
learn a material or lesson then remember for a certain period, it means 
that teachers directly focus on remembering as one of cognitive process 
categories only. When teacher expand the focus to develop the lesson for 
growing and assessing the meaningful learning, they need to develop 
more complex cognitive process beyond remembering. In retention, 
teacher just needs the students to remember the lesson as one of 
cognitive process. 
Bloom (1956) developed a taxonomy for categorizing questions and 
responses. This taxonomy includes the following elements: Knowledge: 
recalling specifications; Comprehension: describing in one‟s words; 
Application: applying information to produce results; Analysis: subdividing 
something to show how it is put up together; Synthesis: creating a unique 
product; and Evaluation: making value decisions about issues. The first 
three levels deal with lower-order thinking skills whereas the last three 
employ higher-order thinking skills (Hopper, 2009). Lower level questions 
are remembering, understanding and lower level application levels of the 
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taxonomy. Usually questions at the lower levels are appropriate for 
evaluating students‟ preparation and comprehension, diagnosing students‟ 
strengths and weaknesses, and reviewing and/or summarizing content. 
The higher-level students can comprehend, the more students can 
develop their critical thinking deeply. Moreover, this research found that 
the higher order of revised Blooms‟ Taxonomy used in all English for 
Midwifery textbooks gets less attention since the result revealed that the 
lower order frequency was more highly rather than higher order. It was 
also proven by the gradation of the frequency of each book was 
inadequate and  unsystematic.  
4.2.2 The Adjustments that were Made by the English Teachers to the 
Tasks in Order to Cater for Higher Order Thinking Process in 
the Classroom 
 
The other finding of this research found that there were three 
adjustments that were made by the English teachers to the tasks in order 
to cater for higher order thinking process in the classroom. First, the 
teachers modify the questions based on the passage from other teaching 
material, the teachers make some questions which included higher level of 
thinking based on the passage that has been read before, the teachers 
give some projects to the students.   
Sanders (1966) used filling a pitcher with water as a metaphor for 
teaching approach that emphasized on filling students‟ mind with 
knowledge to remember. The questions that meet the category of 
remembering are unsatisfactory since the students will easily forget 
knowledge they have and even it is useless when they are not motivated 
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to use it. Further, Mayer (2002) states that in order to have meaningful 
learning, students should deal with cognitive processes which go beyond 
remembering and beyond factual knowledge. Meaningful learning occurs 
when students actively construct knowledge and try to apply it for their life. 
Meaningful learning can be gained through transfer which means an ability 
to use what has been learned to solve new problems, answer new 
questions, or facilitate learning new subject matter (Mayer & Wittrock, 
1996 as stated in Mayer, 2002). 
On the other hand, the category of remembering facilitates students 
to achieve rote learning through retention which means they will remember 
all knowledge they have engaged with but they are not supposed to use it. 
Remembering knowledge is essential for meaningful learning when the 
knowledge is used to do tasks that are more complex. For instance, 
knowledge of correct spelling of English words is necessary when the 
students are given an essay-writing task. In other words, when meaningful 
learning is the goal, remembering is a means to achieve the goal rather 
than the goal itself (Mayer, 2002). Overemphasizing reading questions on 
remembering will not help students to be creative and to be critical thinking 
students. 
 Furthermore, this research findings also confirmed some previous 
studies. First, a study from Rahmawati and Prayogo (2010) who found that 
of 24 RBT categories, there were 13 categories that could be found in the 
reading questions; third, the category that dominated the reading 
questions was Remember Factual Knowledge. It was similar to this 
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research finding which found that remembering as the dominant 
component of cognitive domain. Second, a study from Seif (2012) who 
found that only fifteen out of the 26 items i.e., % 58 which are considered 
the criteria to evaluate the reading comprehension exercises in the target 
book 'English for Palestine Grade 8' are available. Whereas the other 
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CONCLUSION AND SUGGESTION 
In this chapter the researcher concluded the research findings into two 
conclusions. The suggestions were also mentioned in this research.  
5.1.Conclusion 
 Based on the findings and discussion, there are two conclusions of 
this research: 
1. The components of cognitive domain found in English for Midwifery 
students textbooks are remembering (72,5%), understanding 
(17,0%), applying (0,9%), analyzing (8,3%), evaluating (0,5%), and 
creating (0,9%).  
2. There are three adjustments that are made by the English teachers 
to the tasks in order to cater for higher order thinking process in the 
classroom. First, the teachers modify the questions based on the 
passage from other teaching material, second the teachers create 
some questions which included higher level of thinking based on 
the passage that has been read before, third the teachers give 
some projects to the students.   
5.2 Suggestion  
1. For English Lecturers or Insructors 
The English teachers may offer various kinds of reading questions 
that require students to practice higher-order thinking. Since the reading 




nt, the teacher could modify or create reading questions which meet 
the other higher cognitive processes and the other more abstract 
knowledge. In order to achieve meaningful learning, the teacher should 
create questions which the cognitive processes go beyond remembering, 
and the kinds of knowledge go beyond factual knowledge. 
2. For the coursebook authors 
The coursebook authors may use the findings as considerations to 
revise the reading questions. They should write reading questions which 
lead the students to reach meaningful learning other than rotate learning 
outcomes. The idea of revised Bloom‟s Taxonomy may help them in 
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Remembering 22 76 60 158 
Understanding 4 14 19 37 
Applying - 1 1 2 
Analyzing 6 1 11 18 
Evaluating 1 - - 1 
Creating 1 - 1 2 
Total per 
coursebook 
34 92 92  
Total 
Questions 














1. If you use an English coursebook that only focuses on the lower 
order thinking level, such as; remembering or understanding level, 
will you do any adjustments in order to cater for higher order 
thinking process in the classroom? 
2. What adjustments were made by the English teachers to the tasks 
in order to cater for higher order thinking process in the classroom?  
3. How do you know that your adjustments are understandable by the 
students? 
4. Based on your experience, how often do you usually do any 
adjustments in order to cater for higher order thinking process in the 
classroom, in every meeting or in some meetings? 
 
 

















Teacher 1 Recording 001 
Researcher : If you use an English coursebook that only focuses on 
the lower order thinking level, such as; remembering or 
understanding level, will you do any adjustments in order 
to cater for higher order thinking process in the 
classroom? 
Respondent  : Yes, of course. It must be done.  
  
Researcher : What adjustments were made by the English teachers to 
the tasks in order to cater for higher order thinking process 
in the classroom?  
Respondent  : I will modify some tasks for the students to give them 
a hance to analyze, evaluate, or create something. 
Despite the task in the coursebook, I will print out some 
materials that I found in internet, as we know that there are 
so many teaching material that can downloaded freely in 
internet, then I asked the students to answer the higher 
order level of questions that I have brought. I usually do this 
adjustment when I found some reading task or material in 
the coursebook that was not suitable to my students‟ needs, 
for example; a passage about someone description, I think 
it can be learned outside English as special purpose. It is 
80 
 
really not important for my students. So I will replace it with 
the material or passage that I got from internet.  
 
Researcher : How do you know that your adjustments are 
understandable by the students? 
Respondent  : of course I will check my student one by one, then I will 
ask them if they some questions while doing the task.  
  
Researcher : Based on your experience, how often do you usually do 
any adjustments in order to cater for higher order thinking 
process in the classroom, in every meeting or in some 
meetings? 
Respondent  : Hmmm, it can be said that I often do this once in two 
meetings, not every meeting. I also sometimes just add 
them extra reading task to ensure they understand enough. 
 
Teacher 2 Recording 002 
Researcher : If you use an English coursebook that only focuses on 
the lower order thinking level, such as; remembering or 
understanding level, will you do any adjustments in order 
to cater for higher order thinking process in the 
classroom? 
Respondent  : yes, I will do the adjustments. I often do that in my class if I 




Researcher : What adjustments were made by the English teachers to 
the tasks in order to cater for higher order thinking process 
in the classroom?  
Respondent  : English for midwifery students learn English as special 
purpose. I think they dont need a more complex language 
in learning. But sometimes, higher order level questions are 
needed to know their ability, so I will make some 
questions for  the students based on the passage that 
they have been read, if they feel difficult to answer the 
questions, they may work in group, therefore they can 
stimulate their higher level of thinking while learning 
English.  
 
Researcher : How do you know that your adjustments are 
understandable by the students? 
Respondent  : to ensure the students understand what I give, I will ask 
them firstly before giving them the task. I often do this in 
every meeting, not only while giving adjustment.  
  
Researcher : Based on your experience, how often do you usually do 
any adjustments in order to cater for higher order thinking 




Respondent  : I rarely do this adjustment, it was only when I still have 
enough money to teach while the learning material in 
coursebook has been discussed, then I will add some 
questions by my ownself to enrich them about the passage. 
It can be said that, I do adjustment not in every meeting, 
only some meetings 
 
Teacher 3 Recording 003 
Researcher : If you use an English coursebook that only focuses on 
the lower order thinking level, such as; remembering or 
understanding level, will you do any adjustments in order 
to cater for higher order thinking process in the 
classroom? 
Respondent  : oh ya, I will absolutely do the adjustments, cause I think 
textbook or book is not enough.  
  
Researcher : What adjustments were made by the English teachers to 
the tasks in order to cater for higher order thinking process 
in the classroom?  
Respondent  : well, to cater the students’ higher level of thinking, I 
will give them some projects which included analyzing, 
evaluating, and creating. They need to finish the project 
individually or in group. I need to ensure that the project 
is needed higher level of thinking before I give it to the 
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students. The students‟ need analysis are exactly done 
before giving them the project. It must be adequate to their 
needs. 
 
Researcher : How do you know that your adjustments are 
understandable by the students? 
Respondent  : I will ask them before giving the project and try to give 
some clues related to the project. However, they still need 
to solve or create it by their own selves not by me. I am just 
a facilitator for them since they are college students, right? 
They can solve the problem in group or individuallny, I will 
give them more chance.  
 
Researcher : Based on your experience, how often do you usually do 
any adjustments in order to cater for higher order thinking 
process in the classroom, in every meeting or in some 
meetings? 
Respondent  : I know to give a project to the students are not easy, it 
needs more time, but in this case I just give them a simple 
project, for instance: find out another passage related to the 
theme in the coursebook, then summarize it in a short 
paragraph by their own language. I do believe that it can 
help them to improve their critical thinking. I just give them 





Professional English in Midwifery by Leo A. Pamudya 
No Unit Task Page Reading Task (Task Instruction) 
1 1 1 3 Look into the essence of each paragraph below then 
put them in the right order 
2   3 Answer these questions: what is a midwife? 
3   3 Group work. Discuss and find other resources other 
than reading passage 
4 2 1 13 Questions 
5   13 Group Work. Find a reference book. Discuss what 
happens in tubectomy procedure 
6 3 1 23 Answer these questions: what is the functions of the 
amniotic fluid for the fetus? 
7   23 Group work. Find more reasons or cases why an 
oligohydroamnios happens 
8 4 1 31 Read the text then put a check (√) to the best 
description of the article 
9   31 Answer these questions: what has plated an 
important part to predict the outcomes of present 
pregnancy? 
10   31 Group work. Discuss and find other resources other 
than the reading passage. Who is at risk of 
pregnancy? 
11 5 1 39 Read the text, complete the blank oval with 
words/phrase realted to labor 
12   39 Group work. Discussion. How long will it usually take 
from the onset of contraction until the delivery of the 
baby? 
13 6 1 47 Answer these questions:what is the role of physical 
examination in midwifery? 
14   47 Group discussion. What will you do if a mother 
refuses a breasst examination, because it is 
embrassing for her? 
15 7 1 55 Read the text, write the words related to the 
presentation of the fetus 
16   55 Read the text, write the words that have very close 
meaning to explain the lie of the fetus 
17   55 Group discussion. What is your intervention if you 
find an oblique posistion of the fetus? 
18 8 1 65 Read the text, complete the blank oval with 
words/phrase related to the abdominal examination 
19   65 Draw a line to a word that matches with the 
expression 












visit during pregnancy? 
21 9 1 75 Read the text, complete the blank oval with words 
related to the mother‟s response to labor 
22   75 Answer this question. What is the midwife role in the 
stage of labor? 
23   75 Group discussion. Describe the mental state of the 
mother during labor 
24 10 1 83 Read the text, complete the blank oval with words 
related to the position of labor 
25   83 Answer these questions: what is the preparatory 
exercise? 
26   84 Group discussion: which is the most commonly used 
position in delivering a baby and what is the 
advantage 
27 11 1 94 Read the text, complete the blank oval with words 
related to the factors influencing the mother‟s 
response to pain at labor 
28   94 Answer these questions, fill in the blank ovals with 
key words: what is the midwife role in minimizing the 
fear factors? 
29   94 Group discussion. What mainly makes a mother feel 
fear of labor 
30 12 1 103 Filll the blank oval with the focuses in hygine needs 
31   103 Write the facts about baby bathing according to the 
reading passage 
32   104 Group discussion, what mainly makes a mother feel  
fear of labor   
33 13 1 113 Provide words/phrases in boxes which describes the 
words listed below 
34   114 Rewrite about the following activities using the 




English for Midwifery Students by Leonard Oley, Euis Nina Herlina, 
Nyoman Sudja, anD Tarida M. Surya Manurung 
No Unit Page 
Reading Task 
No Questions 
1 1 6 1 According to the reading above, what is a midwife? 
2   2 What does a midwife do? 
3   3 What are included in the preventive measures? 
4   4 To whom do midwives refer when a woman needs 
serious handling? 
5   5 Where do midwives practice? 
6 2 16 1 What was the target of the government in 1996? 
7   2 Why was the one-year modwifery program that 
opened in 1993? 
8   3 Where was the distance learning conducted? 
9   4 When was the training of trainers for midwives 
administered? 
10   5 Now, can we be nurses without going to college in 
Indonesia? 
11   6 In semester 3, what do the students do? 
12   7 Discuss in groups whether you have the same 
activities as mentioned above. Mention the activities 
are not mentioned in the reading. 
13 3 25 1 What is the meaning of prenatal? 
14   2 How many parts are prenatal care? 
15   3 What is anterpartum check up? 
16   4 When should a pregnant woman have check-up? 
17   5 Where can we find out the number of prenatal 
checkups? 
18 4 36 1 What are the two main divisions of modern 
midwifery in the US? 
19   2 When were they first introduced in the USA? 
20   3 How do nurse-midwives travel to serve the 
healthcare needs in England and Scotland? 
21   4 What can be concluded from the report? 
22   5 What university established the first Masters in 
Midwifery degree in the USA? 
23   6 How do they educate nurse-midwives? 
24   7 Where do nurse-midwives practice in the USA? 
25   8 What is the number of male nurse-wives currently? 
26   9 What do they do after they graduate from the 
programs? 
27   10 Now, how many nurse-midwives are there in the 
US? 
28 5 44 1 How often does she help deliver babies monthly? 
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29   2 Does she serve the people for commercial purpose 
mainly? 
30   3 How did she become a midwife initially? 
31   4 Where is her clinic located exacly? 
32   5 At present, where does she work? 
33   6 What does she do in her dailiy routine when she 
works? 
34   7 How long can delivering mothers stay in her clinic 
room? 
35   8 Can the husband accompany his wife during 
delivery? 
36   9 Whom does she teach? 
37   10 What‟s Erna‟s rate when she charges her patients? 
38 6 59 1 What is a breech baby? 
39   2 What is one of the causes of breech baby? 
40   3 Can breech birth be handled easily? 
41   4 How will the baby be if it goes through breech 
delivery? 
42   5 What do doctors prefer to do with breech baby? 
43   6 How can you help if a baby is breech? 
44   7 What is one of the procedures to turn the baby to 
normal position? 
45 7 67 1 What is a direct-entry midwife? 
46   2 What does CPM stand for? 
47   3 Now how many CPMs are there in the USA? 
48   4 What is a lay midwife? 
49   5 Who created NARM? 
50   6 What does the certification include? 
51   7 What do you need to do be certified midwives in 
Indonesia? 
52 8 78 1 What are midwives in the United Kingdom 
responsible for? 
53   2 How do most midwives qualify in the UK? 
54   3 What does higher education entitle them? 
55   4 Where do most midwives work? 
56   5 How long is the vocational trtaining program? 
57   6 Mention the roles of many midwives in the 
community 
58 9 91 1 What is the title of the boook presenting the diet? 
59   2 What else does the author promote beside his 
book? 
60   3 What kind of food is not recommended for blood 
type O? 
61   4 What is the died based on, as claimed by the 
author? 
62   5 How does the diet treat vegetables and fruits? 






attendant and a professional midwife? 
64   2 Do we have traditional birth attendants in Indonesia? 
65   3 How do traditional birth attendants get the 
knowledge? 
66   4 What are some of the ways of how woman become 
traditional birth attendant? 
67   5 Why do traditional birth attendants need more 
training and equipment? 
68   6 What makes it difficult for the people in Cambodia to 
have higher education? 
69 11 109 1 Study the names of some medical instruments 
presented below and the definition on next page 
70 12 122 1 What is ECV? 
71   2 Is ECV the safest way to turn a breech baby? 
72   3 Why will anesthesiologist be noticed? 
73   4 What determines the success of ECV? 
74   5 According to the new regulation passed by the 
government, is a midwife allowed to conduct ECV? 
75   6 Can we repeat ECV if it is not successful? 
76 13 130 1 What are the two woman‟s body parts mentioned in 
this reading? 
77   2 What does the womb look like? 
78   3 Can a woman usually feel her womb? 
79   4 What is the bottom of the womb called? 
80   5 How can a woman touch her own cervix? 
81 14 142 1 How should we start to find aout whether a woman 
is eating well? 
82   2 What is aour staple food? 
83   3 What foods does sweet potato belong to? 
84   4 What is the function of grow foods? 
85   5 In your experience, is it easy for women to get all 
the good foods in the market? 
86 15 150 1 What do glow food contain? 
87   2 Where can we find them? 
88   3 Is it always recommended that we get vitamins and 
minerals from real food? 
89   4 What do go foods give us? 
90   5 How do we get fats? 
91   6 What is the problem with too much fat? 
92   7 Have you ever read articles about diet based on 
blood type? Iy you have, discuss it with your friends. 




English for Midwives by Annie Perwata and Aniek Maryunani 
No Unit Page 
Reading Task 
No Questions 
1 1 8 1 Learn the anatomical terms by completing the 
following exercises 
2  10 2 Write the definition of the following terms 
3 2 18 1 Write the definition of the following terms 
4 3 27 1 List the words that have same meaning with 
obstetrics 
5   2 What do the objective of obstetrics? 
6   3 Obstetrics is only concerned with the reproduction of 
an individual who want a baby (True or False) 
7   4 Obstetrics is concerned will all the physiological, 
psychological and social factor that influence bothe 
the quantity and the quality of human production 
(True or False) 
8   5 Obstetrics is not concerned with the number and 
spacing of children (True or False) 
9 4 33 1 What is the meaning of infertility? 
10   2 What should infertility services provide for infertility 
couples? 
11   3 When was the first Insonesia‟s test tube baby born? 
12   4 List two procedures that can hel infertile couples 
have a new hope for the arrival of the baby? 
13   5 What is the similarity the word “womb” in anatomical 
terms? 
14 5 40 1 What do services that maternal health care provides 
to general public? 
15   2 What are the difference between inpatient and 
outpatient? 
16   3 What are the difference between obstetrician and 
ginaecologist? 
17   4 What are the information that ultrasonography can 
give for the patients? 
18   5 What services that out-patient clinic provides to 
general public? 
19 6 46 1 What is the characteristic of rooming-in programs? 
20   2 Why is this program coducted? 
21   3 What are the roles of midwives and maternal nurses 
in rooming-in program? 
22   4 Why are pacifiers prohibited to breastfed babies? 
23   5 Until when should the mother breastfeed for the 
baby? 
24 7 51 1 What is the meaning of labor? 
90 
 
25   2 What is the meaning of delivery? 
26   3 What is the meaning of postpartum? 
27   4 What for should a husband allow to be with his wife 
during delivery? 
28   5 List three useful rooms that support delivery rooms if 
any high risk case? 
29 8 57 1 What for is the parent education program designed? 
30   2 What do the material topics of this program include? 
31   3 Why do the subject on the importance of music and 
singing include in this program? 
32   4 List the professional staffas that support this 
program 
33   5 What do each of roles from; obstetrician-
gynaecologist 
34 9 63 1 The antepartum, prenatal period and antenatal are 
the same meaning (true or false) 
35   2 Why must the midwives recognize these  normal 
adaptations and differentiate fromany deviations? 
36   3 What does the plan of care focus at the antepartum? 
37   4 What is the meaning of etiology? 
38   5 What is the etiology of normal antepartum? 
39 10 69 1 List of two measurements tha the spontaneous or 
induces loss of product of conception is called 
“abortion” 
40   2 What is the meaning of early or first-trimester 
abortions? 
41   3 What is the meaning of late or second-trimeser 
abortions? 
42   4 Why is the distinction from early and late abortions 
necessary? 
43   5 What is the etiology of early abortions? 
44 11 75 1 Draw the simple sketch of female reproductive 
organs? 
45   2 Where do the normal of implantaion site of the 
fertilized ovum? 
46   3 What is the meaning of ectopic pregnancy? 
47   4 Where do the sites of implantation in ectopic 
pregnancy? 
48   5 Does ectopic pregnancy require emergency surgical 
intervention, if yes, why? 
49 12 80 1 The term “hyperemesis gravidarum” same meaning 
of the term “morning  sickness” (true or false) 
50   2 What is exactly the meaning of hyperemesis 
gravidarum? 
51   3 What is the meaning of morning sickness? 




53   5 What is the meaning pf hydatidiform mole? 
54 13 87 1 What is the meaning of multiple gestation? 
55   2 What is the difference between mozygotic and 
dizygotic? 
56   3 What aer included in management of multiple 
gestations? 
57   4 What is the definition of hidramnion? 
58   5 What are implications for fetus of multiple gestation? 
59 14 92 1 What is the definition of pretern labor? 
60   2 When delivery called “a good fetal outcome”? 
61   3 What is the implication of preterm labor? 
62   4 What is the etiology of preterm labor? 
63   5 What are precipitating factors of preterm labor? 
64 15 98 1 What is the definition of labor? 
65   2 What is the definition of pre-labor? 
66   3 Describe four stages of labor process 
67   4 Why are the positional changes needed in labor 
process? 
68   5 What are the aims of management in labor process 
69 16 104 1 What is oxytocin infusion exactly? 
70   2 What is the aim of oxytocin infusion? 
71   3 What is the aim of management in oxytocin 
infusion? 
72   4 When do inductions usually take place? 
73   5 List five conditions that warrant labor stimulation 
74 17 109 1 What is exactly the definition of cesarean section 
birth? 
75   2 Why is the procedure indicated? 
76   3 List 5 indications for cesarean section? 
77   4 The abbreviation FHR is stand for.... 
78   5 The parents have gretaer attitude about birthing 
(true or false) 
79 18 116 1 When delivery called “puerperium”? 
80   2 What are the aims of management in puerperium 
period? 
81   3 The acronym BUBBLE-HE is stand for? 
82   4 What is the definition of lochea? And, describe 
easch of lochea 
83   5 Can you describe why patient in puerperium period 
have emotion changes? 
84 19 121 1 What is the definition of hemorrhage? 
85   2 What is etiology of hemorrhage? 
86   3 What are precipitating factors of hemorrhage? 
87   4 Late hemorrhage can result from? 
88   5 What isthe definition of hypovolemia? 
89 20 128 1 What do important considerations to help a woman 












90   2 What should a midwives do when she face up to a 
woman in an emergency elivery? 
91   3 List the items in delivery pack to help emergency 
delivery in a shelter or other facility 
92   4 List three the substitutions that can take over 
equipment to help delivery 
93     
